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Assessment & Curriculum for child from birth to age 8 (grade 3). Early Learning Standards Task Force and Kindergarten Assessment Work Group, Pennsylvania BUILD Initiative  & Standards for Learning, Pennsylvania’s Departments of Education and Public Welfare Harrisburg, PA  – December, 2005 This state has great resources on the web,  which includes recommendation, definitions, curriculum, etc. 
Best Practice Resources: This comprehensive resource for professional development  offers access to information and resources in various educational areas. This site also allows you to do a keyword search for information that is linked to other Web pages.
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Hebbler, K. (2004). Uses and Misuses of Data on Outcomes for Young Children with Disabilities: Draft (July 2004), the Early Childhood Outcomes Center, has tables of the ways data can be used at all levels—to determine outcomes for young children with disabilities.  http://www.fpg.unc.edu/~eco/pdfs/ECO_Outcomes_Uses.pdf.  
High Scope Educational Research Foundation. The High/Scope Child Observation Record (COR) ® (1992) The High/Scope Foundation.  Their highly respected materials support active learning; they publish the Cognitively Oriented Preschool Curriculum as well as observation kits. http://www.highscope.org/index.asp



*The High/Scope COR for Ages 2½-6is an observational assessment tool that measures developmental progress over time in six areas: language, mathematics, initiative, social relations, creative representation, and music and movement. Also contains forms, instructions, and information on performance assessments. 


*The High/Scope COR for Infants and Toddlers looks at children from birth to age 3 in everyday contexts in all developmental domains. http://www.onlinecor.net
Making Learning Visible Project, a research group based at Project Zero at the Harvard Graduate School of Education, focuses on how observation and documentation promote and make visible children’s learning. The site includes tools to help teachers understand different types of documentation and ways to develop and present meaningful documentation in and outside the classroom. Also included are protocols for documentation, including how to develop a question to guide documentation and ways to review and revise documentation throughout the process. 

National Association for the Education of Young Children (NAEYC)   NAEYC is a nonprofit professional organization dedicated to improving the quality of care and education provided to our nation’s young children. They have many excellent publications on all aspects of early development and learning, including these assessment resources:. www.naeyc.org

Curriculum, Assessment, and Program Evaluation position statements webpage, which offers the full NAEYC and NAECS/SDE joint position statement (including a glossary of assessment terms); the NAEYC supplement, “Screening and Assessment of Young English Language Learners” (in Spanish and English); and a Where We Stand Summary for each (the supplement’s summary in Spanish and English). The website provides the DEC companion paper, Promoting Positive Outcomes for Children With Disabilities: Recommendations for Curriculum, Assessment, and Program Evaluation, by the Division for Early Childhood of the Council for Exceptional Children. 


  
“Spotlight on Assessment” (January 2004), in Young Children Vol. 59, No. 1, includes the 
following: 


• Early Childhood Curriculum, Assessment, and Program Evaluation: Building an Effective, Resources (November 2003)is based on the 2003 Joint Position Statement of  NAEYC and the National Association of Early Childhood Specialists in State Departments of Education (NAECS/SDE). This resource has research-based recommendations for assessment policies and practices, including indicators of effectiveness, trends and issues, principles with rationale, and developmental charts. (see Position Statements)

*The Words We Use: A Glossary of Terms for Early Childhood Education Standards and Assessments.  A list of the common vocabulary for observations and assessment. 

*Quality Rating and Improvement Systems recommendations https://www.naeyc.org/policy/statetrends/qris

*Classroom observation assessment tool (2006) is the instrument used in NAEYC’s new accreditation system and covers infants-kindergartens. http://www.naeyc.org/selfstudy/pdf/Complete_Observation_Tool.pdf
NIEER (National Institute for Early Education Research) provides an informative page that includes the latest research findings, presentations, policy briefs, and reports focusing on the assessment of young children. The site includes a data bank with information on content standards for early education. www.nieer.org
The New Assessment: Early Childhood Resources, Center for Family and Community Partnerships, University of New Mexico and the Department of Education, Office of Special Education Programs, and Early Education Program for Children with Disabilities (EEPCD). http://www.newassessment.org/ 
The center concentrates on the development and assessment of infants and young children, and has information on key issues at
http://www.newassessment.org/Public/Assessments/default.cfm?CategoryID=18 

New Child Care. This small site is from Britain; it has interesting graphics and good simple sections with photos on child development, observation skills for students, and developmental profiles. 
The Office of Head Start’s website includes resources for educators and program administrators on ways to assess child outcomes, ongoing assessment, and screening. Materials include the Head Start Child Outcomes Framework and related FAQs; tip sheets focusing on various assessment topics, including the difference between screening and assessing of infants and toddlers; and more.

The Ounce Scale, Pearson Early Learning.  This is an observational assessment instrument 
for infants and toddlers from birth to age 3½.  Three elements and six developmental areas are included: the elements are the observation scale; the family album; and the developmental profile.  Guidelines and useful information are also provided for parents and professionals.  Also available in Spanish. 
The Quality Rating and Improvement System (QRIS) is a systemic approach to assess, improve, and communicate the level of quality in early and school-age care and education programs. http://www.qrisnetwork.org
Teaching Strategies GOLD™  is a tool selected by many states for measuring child outcomes because it meets federal data collection and reporting requirements, and is a research-driven, criterion-based tool that utilizes authentic assessment practices around 38 objectives. http://www.teachingstrategies.com
The Work Sampling System, Rebus, Inc. is an assessment system that measures and documents development and curriculum in preschool through 5th grade. This ongoing system focuses on performance assessment, including personal and social development, language and literacy, mathematical thinking, scientific thinking, social studies, the arts, and physical development.  https://www.worksamplingonline.com
ZERO TO THREE/National Center for Infants, Toddlers, and Families, is a national organization focused just on infants and toddlers. http://www.zerotothree.org  They produce an information packet on developmental assessment for parents and professionals working with infants or toddlers; it is called New Visions for Parents (1996). 
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Conference Tips
If the mere idea of conferencing makes you anxious, these tips may help increase your confidence. 
· Be prepared.  Before the conference, plan how you will organize and present information.  Decide on a couple of major points or goals you want to share and select samples or data that will support them.  If you don’t think well on your feet, make notes to help you.  Don’t try to cover everything, but instead narrow it down to the important facts. 

· Be specific and clear.  Avoid meaningless generalizations, such as “She has trouble in…” or “He’s doing great…” without providing particular examples and other evidence. 
· Put it in writing.  Even though you are looking at evidence while discussing a child, be sure that parents are given a written summary or report to take with them for their records.  Any action agreements reached should also be recorded and copied for parents and providers.

· Avoid jargon.  Be sure that you are communicating in a clear and simple manner.  Sometimes it’s easy to slip into professional jargon with terms like “developmental domain” or “sensory integration.”  Think about how you feel when a doctor or other medical worker talks to you in terms you cannot understand — I know it makes me feel frustrated and ignorant!

· Be ready to ask and answer questions.  Encourage parents to be active participants in the conference.  Ask questions that you would in an interview.  Examples are, “What do you see at home?”  “Has this been your experience too?”  “How do you handle ___?” “What are your concerns or questions?”  Parents also may come with questions of their own.  Be ready to explain your program’s goals and policies, and to answer questions about development and learning.   Remember that you don’t have to know everything — it’s okay to say that you are not sure about the answer and will get back to them.  Just be sure to follow through by researching the questions and communicating your findings.

· Be sensitive.  Pay attention to the family’s socio-cultural background and comfort level.  For example, many parents had negative school experiences of their own that may make them very uneasy in school settings and/or when conferencing.  If talking is awkward, it may also be because parents come from cultures with communication styles that are very different from your own, so do not take it personally if conversations are uncomfortable.
· Be supportive.  Many teachers tend to blame parents for whatever appears to be “wrong” with their child, or expect teachers to solve issues they can’t.  For example, which way would you want to be asked about your child’s behavior: “I’m concerned about Clarence’s behavior—what’s going on at home lately?” or “I’ve been noticing some new behavior in Clarence lately and am wondering if you have seen the same things at home.”  Do your best to support parents by being positive, offering resources, and respecting the intensity of their feelings for their child.  I believe that to really care about children, we must care about their families too — especially the parents that are hardest to like.

· Be honest!  Being sensitive and supportive does not mean that you should minimize or gloss over your concerns.  One of your responsibilities as a teacher is to recognize atypical behavior and delayed development.  Talking with parents when you believe their child needs to be referred can be very difficult and require great sensitivity.  The following recommendations should help.

· Plan exactly what you will say and how you will say it; take along notes to guide you.  It’s helpful to have at least your opener, an outline, and your recommendations written beforehand.  Brainstorm with colleagues if you need help.

· Never diagnose -- even when you are sure a child is autistic or has hearing problems, for example.  Your job is to screen and refer, so be professional and don’t guess or assume. 

· Use effective communication skills, such as “I” statements, active listening, and positive body language.  Remember that you are the professional, so you are responsible for setting a collaborative and supportive tone.  I use certain phrases repeatedly that seem to work;   “I’m wondering …” or “It seems like…” are good openers.  Other are, “You and I both want what’s best for Gracie, so…” and “The assessment will help me know what she really needs.”  Do a lot of reflective listening: “So, you’re saying…”or “It seems to you that….”) so that parents feel heard and you understand what they are really expressing.  These suggestions might not work for you, but find some that feel natural to you.

· Practice what you will say with a colleague by role-playing.  This is especially helpful if you are new to conferencing, or anticipate a particularly complicated or difficult meeting (such as referring parents for further assessment or services). 

· Expect parents to be defensive, since most will go through the grief cycle usually associated with death (Kubler-Ross, 1969) when they learn that they have a child with special needs.  The grieving cycle includes the following phases, and people move back and forth among them. 

(1) Shock and denial (“Not my baby, you’re wrong”)
(2) Anger (“Why him?  It’s not fair”) 
(3) Bargaining (“Maybe she’ll get better if we just…”)
(4) Depression (“Poor us…”)
(5) Testing and acceptance (“Realistically, it may help if we…”)

No matter how gently you put it, you are saying that you suspect something is “wrong” with their child.  Some parents need to hear the same concerns from many people over time before they are able to listen. How well families cope with the grieving process depends on many factors, including parents’ backgrounds and level of social support.  Most will revisit these emotions whenever their child faces a milestone, such as going to kindergarten.  Others may become stuck in a certain stage and need professional help.

· Plan for the future.  Together with the parents, create goals and a plan for home and school that supports the child’s learning and growth.  Narrow it down to just a few strategies and be sure to record the agreement or plans made.  If a referral is necessary, come to the conference prepared with resources and contact information.

Other Observers
There are many people other than the teacher who can provide information and participate in the observation, assessment and program planning for pre-primer children. More voices provide more “windows” to look through and will enrich your assessment, making results more valid and reliable. Potential observers/assessors include:

*Other staff working with a child, even part-time assistants, “floaters,” or playground aides.  Each staff member may have an important piece of the puzzle—one that is needed to fit it all together authentically.   

*Specialists and other professionals who work with the child, such as those in heath care, therapists, and/or staff from other programs the child attends. Be sure to have a written Release of Information from parents so you have legal permission to discuss their child with other professionals.

*Parents and family members can be more than permission slip signers and passive recipients of observation information. Family participation can enrich the process, since no one knows a young child better than the people who raise her/him. The child’s family can actively participate in their child’s assessment in many ways—as sources of information, observers, and more.  Provide parents with questionnaires, recording forms, and/or interviews so they can share their insights, opinions, and goals for their child.

There are other benefits for children when families are involved in early learning assessments; “the very process of completing scales can inform parents about the kinds of behaviors and milestones that are important in young children’s development” (Epstein, Schweinhart & DeBruin-Parecki, 2004).  Early parental participation also leads to family's involvement in their child’s future education. 

The children can (and should) participate in their own assessments.  Their right to be involved is spelled out in Article 12 of The United Nations Convention on the Rights of the Child (1989), which states that any child “who is capable of forming his or her own views (has) the right to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the child.”  Ways that children can be involved include the following: 

· *Children can provide work samples, artwork, photographs, and quotes to be included in their assessment or portfolios. For example, teachers can interview and record their words by taking dictation or taping.

· *Older children can explain or critique their own work and help set future learning goals.  We can even involve toddlers—by showing them photos and samples that will be included in their assessments.  As they grow, they will be able to help choose portfolio inclusions. 

Key Word Search 
· Development Assessment

· Formal Observation

· NAEYC’s Assessment Recommendations

· Limits & Biases for Observation and Assessment
· Infant and Toddler Observation
· Observation Guidelines

· Narrative Records for Observation and Assessment

· Event Sampling for Observation and Assessment
· Quality Rating & Improvement Systems

· Rubric for Observation and Assessment

· The Zone of Proximal Development

· Child-Focused Assessment

· Children with Special Needs
· Portfolios
CHAPTER 2 Vocabulary List
· Anecdotal record

· Assessment windows

· Case study

· Checklist

· Dispositions

· Event sampling

· Frequency count

· Graphic rating scale

· Inconspicuous
· Individual Educational Plan (IEP)
· Individual Family Service Plan (IFSP)
Inter-reliability

· Intra-reliability

· Logs

· Matrices

· Narrative

· Numerical rating scale

· Participant observers

· Rubric

· Running record

· Semantic differential scale

· Shadow study

· Spot check

· Time sampling

  
CHAPTER 3 Vocabulary List
· Conclusion

· Formative assessment

· Functional assessment

· Individualize

· Inference

· Interpretation

· Long-term planning

· Medium-term planning

· Patterns
· Quality Rating & Improvement Systems (QRIS)
· Scaffolding

· Sequence

· Short term planning

· Trends

· Zone of proximal development 

  

Vignettes

	ACTIVITY INSTRUCTIONS:
Each vignette below contains inferences about an observation. For this exercise, assume that you have a file of vignettes that match the facts recorded in the following ones. Then, decide whether or not each inference is valid, and explain your reasons. If the inference is invalid, rewrite it so that it is valid. (adapted from Head Start) Which seems the most valid inference and why?

(For answers see bottom of page.)

	Vignette
	Inferences

	

	[image: image1.jpg]



	#1- Infant Vignette-
In a highchair, 10-month-old Miguel pinches cheerios one at a time, then holds them over the ground and watches them fall when he opens his fingers.



	Inference A:  Miguel can use a pincer grasp and coordinates hand and eye movements. 

Inference B:  Miguel is bored and no longer hungry. 

Inference C:  Miguel is messy and testing the limits.

	 

	non-white girl with one hand painted
	#2- Toddler Vignette-
During free playtime, 18-month-old Hana is finger-painting at the easel.  She spreads red paint over most of the page with her left hand, never using her right hand because she is sucking her thumb while painting.


	Inference A:  Hana's thumb sucking is limiting with her creativity.

Inference B:  Hana is able to coordinate her eyes and hand well.

Inference C:  Hana likes the color red best.
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	#3- Early Childhood Vignette-
Marina, a 3-year-old, is pretending to be a baby and crawling on her hands and knees. She pretends to cry until Fisher responds by patting her head and telling her, "Don't cry baby, I'll make you a bottle."


	Inference A:  Marina seeks attention from her peers.

Inference B:  Marina likes to act like a baby because she is immature.

Inference C:  Marina likes pretending to be a baby.
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	#4- Kindergarten Vignette-
Amir, 5½ years, writes his name in capitals with a large pencil he holds in a fist.




	Inference A:  Amir knows how to write his name.

Inference B:  Amir doesn't yet use a pincer grasp to write.

Inference C: Amir needs more practice writing.

	
Answers:
Vignette 1: A Vignette 2: B Vignette 3: C Vignette 4: A or B [image: image4.jpg]Answers:
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 NEW HANDOUT
NAEYC Position on Quality Rating and Improvement Systems 
From the NAEYC Public Policy Program, as adopted by the NAEYC Governing Board September 26, 2011 
Quality rating and improvement systems should be used for (1) increasing the supply of and access to higher quality early childhood programs, (2) creating system-wide improvements in the quality of all programs, including all settings, auspices and ages of children served, (3) providing resources to help programs improve and sustain higher quality , (4) and creating greater consumer awareness of the importance of program quality indicators and the supply of high quality early childhood programs. 
Quality rating and improvement systems should provide at least three tiers or levels in order to provide a continuum that sets clear benchmarks of quality that build upon each other. The lowest tier should start with minimal state licensing requirements and lead up to the highest tier that includes program accreditation by a national early childhood program accreditation system, including the National Association for the Education of Young Children (NAEYC) accreditation for center-based and school-based programs, or other recognized national accreditation systems for family child care and school-age care. 
Quality rating and improvement systems should exist within an adequately financed early care and education system that supports equitable access for all families and ensures that the highest quality programs are affordable for all families. Quality rating and improvement systems must be supported by a system-wide strategy for: 
· (  Linking to a statewide-tiered childcare subsidy reimbursement program that includes higher reimbursement rates for higher quality programs. 
· (  Improving professional development and higher education opportunities for program staff and directors. 
· (  Linking to a career pathway in the field of early childhood education. 
· (  Enhancing compensation that reflects additional education and promotes 
retention in the field. 
· (  Expanding family engagement opportunities and consumer’s understanding of quality early childhood education in ways that are inclusive and respectful of the diversity of families and children. 
· (  Fairly assessing programs for meeting evidence-based conditions for quality. 
· (  Promoting programs’ continuous improvement to encourage achievement of higher levels of quality. 
Quality rating and improvement systems should not replace the childcare regulatory system and should strongly link to the components of the early childhood system infrastructure to enable greater systemic improvements. 
As a strategy for early childhood program quality improvement, quality rating and improvement systems should be used to support strong childcare licensing standards and should address: 
· (  Physical environment, including class size and ratios as well as health and safety. 
· (  Staff qualifications and education and professional development. 
· (  Interactions between teachers, children and families. 
· (  Developmentally and culturally appropriate curriculum and classroom practices. 
· (  Regular program evaluation and public reporting. 
· (  Supports to programs that include having an adequate number of well-trained evaluators and access to technical assistance and mentoring to help programs reach the next level of the quality rating. 
· (  Continuous program quality improvement. 
An effective quality rating and improvement system should promote accountability by: 
· (  Creating an accountability system that includes program assessment for the purpose of assessing a rating as well as program evaluation of the overall quality improvement system by a third party entity. 
· (  Linking the accountability system to an integrated data system that captures information on all children birth through age 21 and characteristics of the workforce providing care and education for children birth though age 21. 
· (  Ensuring that the parameters of the accountability system are state-defined but adhere to standard guidelines. 
An effective quality rating and improvement system should provide adequate consumer education and outreach that includes: 
· (  Resources and materials that promote cultural and linguistic competence. 
· (  Education and outreach that uses publicly available modes that have been 
shown to be used by families in a given county, state or region. 
· (  Outreach modes that are responsive to the needs and schedules of working 
families. 
An effective quality rating and improvement system should provide adequate provider education and outreach that includes: 
· (  Resources and materials that promote cultural and linguistic competence. 
· (  Resources and materials that include information about the basics of 
program quality improvement, conducting appropriate program assessment, and the mechanics of the quality improvement initiative in which programs will participate. 
( Outreach and education modes that are responsive to early childhood program staff needs and schedules. 
An effective quality rating and improvement system should provide adequate incentives linked to compliance with standards that: 
· (  Include a variety of financial and non-financial incentives that have been shown to be linked to program quality improvement. 
· (  Are linked to compliance with standards and identified program technical assistance needs. 
· (  Are tracked in the accountability system to determine any links between the availability of incentives and a progression along a continuum of quality. 
· (  Are designed to support continuous program quality improvement. 
National Association for the Education of Young Children 1313 L Street NW Suite 500
Washington DC 20005
800-424-2460 
202-232-8777 www.naeyc.org 
Would love if we could reprint the cool chart from this article as a handout: https://www.naeyc.org/files/yc/file/200401/shillady.pdf
(didn’t formt here) 

ASSESSMENT 
Assessment Tool 
Assessment Domain(s) 
Type of Assessment 
Sample Items 
Preparation 
Contact Information 
High/Scope Pre- school Child Observational Record (COR) (High/Scope Staff 1992) 
Assesses initiative, social relations, creative represen- tation, movement and music, lan- guage and literacy, and mathematics and science 
Teacher Observa- tional Rating Scale (Teachers ob- serve and docu- ment children’s learning and analyze observa- tion notes to identify what step the children have reached for each objective.) 
Observational Item: Making Choices and Plans 
Training options include one- and two- day workshops, week- long institutes, and multiple-week courses at High/Scope Founda- tion headquarters in Michigan or on-site by request. 
High/Scope Educa- tional Research Foundation 
Spanish version of Family Report Forms and Parent Guides included 
Level II: Child expresses a choice in one or two words. Level III: Child expresses a choice with a short sentence. Level IV: Child makes a plan with one or two details. 
2898
Phone: 734-485-2000 Fax: 734-485-0704. E-mail: info@ 
Social Competence and Behavior Evaluation (SCBE) (LaFreniere & Dumas 1995) 
Assesses social/ emotional develop- ment (social competence, emotional expres- sion, and adjust- ment) 
Teacher Observa- tional Rating Scale 
“Accepts compromises when reasons are given.” 
Training Manual provides observa- tional, documentation, and scoring proce- dures. 
Western Psychologi- cal Services (WPS) 12031 Wilshire Blvd. 
Level I: Child indicates a choice by pointing or some other action.
E.g., 11/21 – At circle time, Alem pointed to the game she wanted to play. 
600 N. River St. Ypsilanti, MI 48198- 
Level V: Child makes a plan with three or more details. 
Assessment Tools for 3- to 5-year-olds (cont􏰀d) 
For more training information: Phone: 734-485-2000, ext. 218, or e-mail: training@ highscope.org 
highscope.org Web site: www. 
highscope.org 
Los Angeles, CA 90025-1251 
Phone: 800-648- 8857 
Fax: 310-478-7838 E-mail: custsvc@ 
wpspublish.com Web site: www. 
wpspublish.com 
ASSESSMENT 
Assessment Tools for 3- to 5-year-olds (cont􏰀d) 
Assessment Tool 
Assessment Domain(s) 
Type of Assessment 
Sample Items 
Preparation 
Contact Information 
Preschool Individual Growth and Devel- opment Indicators (IGDIs) 
Assesses language and literacy skills (picture naming, alliteration, and rhyming) 
Standardized Test administered by teachers on an individualized basis (using stimulus cards) 
Sample Rhyming Stimulus Card:
”Point to the one [sweep finger across three pictures at bottom of card] that rhymes or sounds the same as ____ [point to and say the name of 
Background informa- tion, assessment instructions, stimulus materials, and data reporting resources can be downloaded at www.getgotgo.net 
Early Childhood Research Institute on Measuring Growth and Development 
(Early Childhood Research Institute on Measuring Growth and Development 1998) 
University of Minnesota 202 Pattee Hall
150 Pillsbury Dr., SE Minneapolis, MN 55455 
Teacher Rating of Oral Language and Literacy (TROLL) (Dickinson, McCabe, & Sprague 2003) 
Assesses literacy skills (language use, reading, and writing) 
Teacher Observa- tional Rating Scale 
“Does child recognize his or her own first name in print?” 
Training Manual provides observa- tional, documentation, and scoring proce- dures. 
Center for the Improve- ment of Early Reading Achievement 
The Work Sampling System
(Meisels et al. 1995) 
Assesses personal and social devel- opment, language and literacy, mathematical thinking, scientific thinking, social studies, the arts, and physical development and health 
Observational checklists, portfolios, and teacher and parent summary reports 
